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Related Services

Related services mean transportation and such developmental, corrective, and other supportive services
that are required to assist the student in benefiting from special education.

Related services include, but are not limited to, the following:
= Assistive technology
= Audiology services
= Counseling services
= Interpreting services
= Medical services
= Music therapy
= Occupational therapy

= Orientation and mobility (O&M) services (only
for students with visual impairments)

= Parent counseling and training
= Physical therapy
= Psychological services

= Recreation

= Rehabilitation counseling services
= School health services

= Social work services in school

= Speech-language therapy *

= Transportation

*In Texas, speech-language therapy is an instructional service that can be a stand-alone service as well as a
supportive service.

NOTE: Related services do not include a medical device that is surgically implanted such as a
cochlear implant, the optimization of that device’s functioning (mapping), maintenance of the
device, or the replacement of the device.

Special education and related services are based on peer-reviewed research to the extent practicable,
which means there is reliable evidence to demonstrate that the program or services are effective in
meeting the needs of the student. Peer- reviewed means that the quality of the research meets the
established standard of the field. Peer-reviewed research may apply to academic, as well as non-
academic areas, such as behavioral interventions.

Assistive Technology

The ARD committee must consider whether the student needs assistive technology (AT) devices and
services. An assistive technology service means any service that directly assists a student with a disability
in the selection, acquisition, or use of any assistive technology device. An assistive technology device
means any item, piece of equipment, or product system, whether acquired commercially off the shelf,
modified or customized, used to increase, maintain, or improve the functional capabilities of a student

with a disability.
T
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When a student requires an assistive technology device or service, consideration must be given to the
instruction that the student might require to use the assistive technology device as well as any supports
and services the student and/or the student’s teachers may need related to the use
of the device.

The Texas 4-Step AT Consideration Model is a process that ARD committees may
use in the development, review, and revision of IEPs. The use of a model ensures
consistency, and that AT is equitably considered for all students with disabilities.
The Texas 4-Step Model incorporates best practices in AT consideration as
described by the Quality Indicators for Assistive Technology (QIAT).

Resources:

» |RIS Center: Assistive Technology Module
» TEA Assistive Technology Webpage

Frequency, Duration, and Location of Services

The U.S. Department of Education has previously instructed that: "the amount of services to be provided
must be stated in the IEP so that the level of the agency's commitment of resources will be clear to
parents and other IEP team members.” Each IEP must include the frequency, duration, and location of the
services to be provided. ARD committees should review all IEPs to be sure that the LEA's commitment of
resources is clear.

For each special education and related service to be provided to the student, the following is to be
included in the IEP:

= Frequency — how often the service is to be provided
=  Amount of time — the minutes per session for the service
= Beginning/ending date — the starting and ending dates of the specific service

* Location of service — the setting (e.g., general education or special education)
where the service is to be provided.

Frequency Duration Location
How often will the service |How long will the services be provided? Where will the services
be provided (daily, weekly)? be provided?

The beginning and ending dates must be Select the general

If a service is provided less specified. education classroom
than daily then the conditions or another setting such
for the provision of the How long will each session be (15 minutes, | as a special education
services must be clearly 30 minutes)? resource classroom, or
specified within the ARD both wherever services
committee documents using | If a term (1 class period) is used in the IEP to | will be provided.
a weekly reference (1 hour a | define duration of service, the term must be
week, 30 minutes every two- | defined in the IEP (example: 1 class period =
weeks). 50 minutes).
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Resource:
= Documenting Frequency, Duration, and Location of Related Services

Supplementary Aids and Services

SUPPLEMENTARY AIDS AND SERVICES are aids, services, and other supports provided in regular
education classes, other education-related settings, and in extracurricular and nonacademic settings
for the teacher and the student to enable the student with disabilities to be educated with nondisabled
students to the maximum extent appropriate in the least restrictive environment.

Supplementary aids and services include, but are not limited to, the following:
= Assistive technology
= Consultation
= Curricular or instructional accommodations/modifications
* Educational aide (paraprofessional) or teacher assistant
= Interpreter
= Monitoring a student’s progress in regular education classes
= Reduction of the ratio of student to instructional staff
= (Classroom accommodations
= Special materials/equipment
= Staff development

Accommodations and Modifications

Accommodations are intended to reduce or even eliminate the

effects of student’s disability on academic tasks but do not change s .
learning expectations. The objectives of the course or activity remain Accommodation:
the same. Accommodations change how the student learns or Changing
demonstrates knowledge. ARD committees should consider whether

changes in presentation, response, setting, or timing/scheduling are m @ w

required for students to access the general curriculum. .
they are learning

* Presentation Accommodations allow students to access
instructional materials when visual, physical, or learning
difficulties impede decoding and comprehension of text.

= Response Accommodations allow students to record their
work in alternate ways or to solve or organize their work using Modification:
some material or device.

. : . I Changing
= Timing/Scheduling Accommodations adjust time and

scheduling requirements for assignments, homework, and w m m

assessments. Students may also require increased use of
breaks or reminders to stay on task.

they are learning

= Setting Accommodations change the location in which
instruction is given or the conditions of the setting.

Modifications change what the student is expected to master. ARD committees should keep in mind
that using modifications may have adverse implications, as students accessing below grade-level content
may not close achievement gaps.
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Modifications typically require a student to learn less material or learn material below grade level and/
or complete or be tested over easier or less complex problems. The decision to modify is a significant
one, however some students will require modifications. Decisions to modify should be data driven and
individualized for the student.

Examples of Accommodations and Modifications
Whether a specific support is an accommodation or a modification is dependent on the content

being taught. Review the following scenarios to see examples of when supports are considered
accommodations or modifications.

Area Accommodation Modification

Spell check If the objective of the assignment is to If the objective of the assignment is

software write a three-paragraph essay to describe |to demonstrate mastery of specific
the water cycle, the use of spell-checking | spelling rules, the allowance of spell
software to support composition and check software is likely a modification.
editing is likely an accommodation.

Text to speech | If the objective of the assignment is to If the objective of the assignment is to

access grade-level science content, text to | demonstrate reading comprehension
speech technology to support accessibility |at grade level, the use of text to speech
when the student is reading below grade- |is likely a modification.

level is likely an accommodation.

Calculator If the objective of the assignment is If the objective of the assignment
solving multi-step word problems, the use |is to demonstrate 3- digit x 2-digit
of a calculation device to support math multiplication with regrouping, the use
calculation is likely an accommodation. of a calculation device to support math
calculation is likely a modification.
Time If the objective of the assignment is If the objective of the multiplication
to demonstrate an understanding of fact quiz is to demonstrate fact fluency,
the content, extra time to complete the allowance of extra time is likely a
the assignment or exam is likely an modification.

accommodation.

Supports for School Personnel

Supports for school personnel assist education
providers in meeting the unique needs of the
student and helping the student be successful.
Supports for school personnel include, but are not
limited to, the following:

= Workshops or trainings related to the
individual needs of a student

= Assistance needed for curriculum
modifications

= Necessary training for assistive technology
service and/or devices

Resources:

= ESC 13 Accommodation Central
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Least Restrictive Environment (LRE)

IDEA requires students with disabilities, including students in public or private institutions or other

care facilities, are educated with students without disabilities to the maximum extent appropriate.
Additionally, schools must ensure that a student with a disability is not removed from the general
education environment (including removal to separate schools or special classes) unless the nature or
severity of the student’s disability is such that he or she cannot be educated in general education classes,
even with the use of supplementary aids and services. A student’s educational placement is determined
at least annually.

General education should be the first consideration when deciding placement. A group of persons
knowledgeable about the child, the meaning of the evaluation data, and placement options (the ARD
committee) is responsible for identifying the student’s needs and the appropriate placement in which
these needs can be met.

Placement decisions must be based on the student’s IEP. When making the placement decision, the first
consideration should be whether the student can be educated in the general education classroom with
or without supplementary aids and services. A student can only be placed in a more restrictive
environment when the placement committee (the ARD committee) concludes that education in a lesser
restrictive setting, even with appropriate supports and services, cannot be achieved satisfactorily.

4 N

e

A

General education should always
\_ be the first consideration. Y,

Best Practice Tip:

IEP goals must be developed based on a student’s PLAAFP. Because well-written goals support the
attainment of achievement and functional skills specific to the student's needs, ARD committees
develop annual measurable goals before determination of student placement.
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Instructional Arrangements and Placement (Least Restrictive Environment)

} General education with no supplementary aids or services
Special Education Settings:

General education with supplementary aids and/or services (least
restrictive)

& Resource placement in special education classroom less than 40% of
the day

} Self-contained placement in special education more than 40% of day

Separate school

} Residential placement

} Hospital or home placement (most restrictive)

IDEA requires that each LEA ensures that a CONTINUUM OF ALTERNATIVE
PLACEMENTS is available to meet the needs of students with disabilities in the least
restrictive environment (LRE) whereas, general education is the least restrictive
(blue) and hospital or home placement are the most restrictive placements (yellow
to red on the image). This continuum must include instruction in regular classes,
special classes, special schools, home instruction, and instruction in hospitals and
institutions. Additionally, each LEA must make provisions for SUPPLEMENTARY
SERVICES, such as resource room or itinerant instruction, to be provided in
conjunction with regular class placement.

In Texas, available INSTRUCTIONAL ARRANGEMENTS AND SETTINGS (page1) include:

= Mainstream;

6

a
= Homebound; }
* Hospital class;

= Speech therapy;

= Resource room or services;

= Self-contained (mild, moderate or severe)
= Regular campus;

= Off-home campus;

= Nonpublic day school;

= Vocational adjustment class/program;

= Residential care and treatment facility; and

= State supported living center for persons with intellectual disabilities.
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While LEAs do not always have to have all placements available, the placements must be made available
when an ARD committee determines it is appropriate to the individual needs of a student. This placement
must be specified in the student’s IEP. Additionally, the IEP must document the necessary supplementary
aids and services the student needs in the setting.

If the ARD committee determines the student will not participate in the general education classroom and/
or curriculum, an explanation as to why that decision was made must be documented in the IEP. More
information about Public Education Management System (PEIMS) coding for the above instructional

arrangements can be found in the Student Attendance and Accounting Handbook (SAAH).
Removal from Home Campus

ARD committees are required to review data to determine placement and must ensure that students with
disabilities are educated with their nondisabled peers to the maximum extent appropriate, regardless of

A campus. If the ARD committee is considering placement
EﬂEEI

other than on the student’'s home campus, the committee

should consider:

= The specific supplementary aids and services provided
or tried to support the student on the home campus;

= Why the supplementary aids and services were not
educationally beneficial; and

=  Why the supplementary aids and services did
not provide access to or progress in the general
curriculum.

Length of School Day

commensurate with that of students without disabilities unless the ARD
committee determines that the student needs a modified instructional day.
This requirement applies equally to public school students in charter, public,
or private institutions or other care facilities. The length of day must be
specified in the student’s IEP.

The length of the school day for a student with a disability must be @

Consideration of Harmful Effects

Consideration should be given to any potentially HARMFUL EFFECTS on the student or quality of services
that he/she needs when placement is determined. Consideration must be given to both of the following
criteria:

= Any potentially harmful effects on the student with disabilities if
the student is removed from general education classes; and

= Any potentially harmful effects on the quality of services ‘ A ? D
provided to the student with disabilities if the student is | Y
4 UL

removed from general education classes.

be documented in a variety of ways, including a checklist,

narrative, or other evidence that describes one of the situations above. A statement that “the ARD
committee reviewed potential harmful effects” is NOT sufficient documentation unless the ARD
committee has described the specific potential harmful effects that were discussed.

% NOTE: Consideration of potentially harmful effects could
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LRE and Early Childhood Special Education (ECSE)

The requirements of placement decisions in the LRE apply to preschool children with disabilities ages
three to five who qualify for special education services under IDEA.

The Early Childhood Education Division at the Texas Education Agency is responsible for key early
learning investments. More information about Early Childhood Education is available as described in the

Frequently Asked Questions document.

It is very important for LEAs to include eligible students with disabilities in high
quality inclusive programs (see Dear Colleague Letter on Preschool LRE in the
Resources below). Public schools that do not operate programs for nondisabled
preschool children are not required to develop programs solely to satisfy the

IDEA requirements regarding placement in the LRE. Some alternative methods
for meeting the requirements include:
= providing opportunities for the participation of preschool children with
disabilities in other preschool programs operated by public agencies ”
(such as Head Start);
» placing children with disabilities in private school programs for non-
disabled preschool children or private school preschool programs that
integrate children with disabilities and non-disabilities; and

* |ocating classes for preschool children with disabilities in regular
elementary schools.

Behavior

When a student’s behavior impedes the student’s learning or that of others, the ARD committee must
consider the use of positive behavioral interventions and supports, and other strategies, to address the
behavior, such as, but not limited to:

= Initiation of a functional behavior assessment

= Implementation of a behavioral intervention plan
= Participation in social skills training

= Provision of counseling and/or social skills training

= Modification of classroom or school environment to reduce stimuli known to trigger challenging
behavior

= Explicit teaching and reinforcement of replacement behaviors

* Implementation of visual schedules and/or scheduled reminders
= Provision of structured break time

= Development and usage of behavior contracts

= Use of reinforcement strategies

= Progress monitoring of behavior
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If the child’s behavior in the general education classroom, even with the provision of appropriate
behavioral supports, strategies, or interventions as described above, would significantly impair the
learning and/or threaten the safety of others, that placement may not be appropriate for that child. The
ARD committee must:

= Determine whether the student’s behavior is so disruptive or threatening that the education of
other students is significantly impaired;

= Consider the use of supplementary aids and services to address both issues (such as the use of a
paraprofessional).

If the ARD committee determines that the student’s behavior is so disruptive or threatening that the
education of other students is significantly impaired, and the district has considered or implemented
supplementary aids and services without achieving satisfactory results, then the ARD committee could
determine that the general education classroom is not the appropriate setting for the student with a
disability.

Please see TEA's Behavior Supports and Guidance for Students with Disabilities document on the TEA

guidance webpage for more information about behavior supports in Texas.
Resources:

= Dear Colleague Letter on Preschool Inclusion

= Joint Policy Statement on Preschool Inclusion

» The Texas Legal Framework: Least Restrictive Environment
» Progress Center IEP Tip Sheet: Explanation of Education Setting

Statewide and District Assessments

Under federal and/or state law, state assessments must be given to all children to determine whether
schools have been successful in teaching children the state academic content standards. In Texas, the
academic content standards are known as the Texas Essential Knowledge and Skills (TEKS). Children who
receive special education services will take the appropriate state assessments which are based on grade-
level content per FEDERAL REGULATIONS.

The ARD committee’s decisions regarding a student’s participation
in STAAR must be based on the student's present levels of academic
achievement and functional performance (PLAAFP), annual goals,
accommodations, and modifications.

The state’s student testing program requires that all students be
tested in grades 3-8. Students in high school are required to take
end-of-course (EOC) assessments. Students in grades K-12 that are
English learners are also required to take the Texas English Language
Proficiency Assessment System (TELPAS) or TELPAS Alternate to assess
their progress in learning the English language.

Districtwide assessments are those tests that school districts administer as part of their assessment
programs to measure grade-level and/or content-specific knowledge.
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Assessment/Content Area

The ARD committee will determine whether a student will take the state assessment or an alternate
version of the state assessment. Students must meet all of the participation requirements for STAAR
Alternate 2 in order to be eligible for this assessment.

For a student who takes STAAR Alternate 2, there must be a
' corresponding academic standards-based IEP goal for all content
ST%R areas in which the student is taking the alternate assessment.
Students with the most significant cognitive disabilities access all
Alternate 2 enrolled grade-level TEKS through prerequisite skills including
State of Texas math, reading language arts, science, and social studies, and any
Assessments of other TEKS based course. These goals must link to the student’s
Academic Readiness enrolled grade-level TEKS. For STAAR Alternate 2, each knowledge
—— Alternate 2— and skills statement has been summarized into an essence
statement that serves as a link to the grade-level TEKS. However,
essence statements alone do not contain the four required components of a measurable annual goal and
should be crafted by ARD committees to reflect a measurable annual goal.

Justification for Alternate Assessment

The justification for taking STAAR Alternate 2 and TELPAS Alternate is a statement that supports the
necessity and appropriateness of the alternate assessment selected. In this case, the ARD committee
must include the following information in the student's IEP:

=  Why will the student not participate in the general assessment;
= Why the alternate assessment is appropriate; and

= In the case of TELPAS alternate, documentation, and justification for this decision, done in
conjunction with the LPAC.

Testing Accommodations

Accommodations are the instructional materials or procedures that the ARD committee has determined
are necessary to allow the student to participate meaningfully in testing. For a student who requires
testing accommodations, the individualized education program (IEP) must include the appropriate
accommodations for the specific assessment. For the emergent bilingual student, the ARD committee, in
conjunction with the LPAC, must document the need for allowable testing accommodations in the
student’s permanent record.

The ARD committee (in conjunction with the LPAC
when appropriate) is to review the student’s
PLAAFP, instructional goals, and accommodations
to determine how the student accesses the grade-
level/course curriculum.

Participation in the general assessment is the first
consideration when determining the appropriate
assessment for a student.

If the statewide assessment, with or without L
accommodations, is not appropriate for a student,
the ARD committee must review the participation
requirements for the alternate assessments.
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The ARD committee’s decision (and, when appropriate, in conjunction with
the LPAC) to use an allowable accommodation during an assessment is to be
made on an individual student basis and take into consideration the needs of
the student and whether the student routinely receives the accommodation
during classroom instruction and testing.

Documented testing accommodations on state assessments must be
consistent with the Texas Education Agency (TEA) accommodation policies.
Some accommodations require TEA approval. For those that require approval
through the submission of an Accommodation Request Form, the IEP is to
document that the accommodations are pending the TEA approval.

Resources

STAAR Alternate 2 Resources
Frequently Asked Questions STAAR Alternate 2 Participation Requirements

Student Assessment Division

Texas Assessment Program Frequently Asked Questions

Accelerated Instruction (Al) and Intensive Program of Instruction (IPI):

Texas law requires all students who do not achieve approaches or higher on STAAR grades 3 through 8
or EOC assessments to be provided accelerated instruction. These requirements, as part of TEC §28.0211,
provide that qualifying students must be:

* Assigned a Teacher Incentive Allotment (TIA) designated teacher for the subsequent school year
in the applicable subject area;

OR

= Provided supplemental instruction aligned with the research on high-impact tutoring in the TEKS
for the applicable grade levels and subject area in the following manner:

= No less than 15 or 30 hours depending on student performance and is provided in the
summer or at least once per week in the school year;

* Limited to two subjects per year, prioritizing math and reading language arts;

* Provided in a group of no more than four students, unless the parent of each studentin
the group authorizes a larger group;

= Designed to assist the student in achieving satisfactory performance in the applicable
grade level and subject area and includes effective instructional materials designed for
supplemental instruction;

= Provided by a person with training in the applicable instructional materials for the
supplemental instruction and provided by one person for the entirety of their accelerated
instruction.

An ARD committee may be convened if the committee feels that a student’s IEP may need to be modified
based on the accelerated and supplemental instruction requirements, but it is not required. If an ARD
committee is not convened, the LEA will use the same processes and procedures for a student with an
IEP as it does with all other students. The ARD committee must then review the student's participation
and progress at the student’s next annual review meeting. Students who were administered the STAAR-
Alt 2 are not required to adhere to the requirements of TEC § 28.0211.

If a student who attends school in a homebound or other off-campus instructional arrangement,
including at a residential treatment campus or state hospital, is unable to participate in an accelerated
instruction program required due to the student’s condition, the school district may determine that
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the student be provided the accelerated instruction when the student attends school in an on-campus
instructional setting. If the student's condition prevents the student from attending school in an on-
campus instructional setting for the school year during which the accelerated instruction is required to be
provided to the student, the district is not required to provide the accelerated instruction to the student
for that school year.

If a student requires the development of an IPI due to not performing satisfactorily on STAAR or a STAAR
EOC, the expectation to comply with the IPI requirement would be compliance with the accelerated
instruction requirements under TEC § 28.0211. Therefore, the documents and processes used to comply
with accelerated instruction requirements would also serve as the required IPI in this instance. The ARD
committee will address participation and progress of the student in accelerated instruction as required
by TEC § 28.0211 but is not expected to act specifically to address the IPI. If a student receiving special
education services requires the development of an IPl based on the determination that the student is not
likely to receive his or her high school diploma before the fifth school year following the student’s
enrollment in grade nine, the expectation to comply is a legally compliant IEP, as the IEP will already
address expectations for academic growth of the student. If an IPI is required for a student who was
administered the STAAR-Alt 2 assessment under TEC, §39.023(b), the expectation of IPI compliance for
either reason (not performing satisfactorily on STAAR or a determination that the student is not likely to
receive his or her diploma before the fifth school year following the student’s enrollment in grade 9) is for
a student to have a legally compliant IEP, as the IEP will already address expectations for academic
growth of the student and the accelerated instruction requirements in TEC § 28.0211, would not apply.

Adobe Stock Photo

Resources:

= Accelerated Instruction

» Frequently Asked Questions HB 1416

=  Minimum Middle/Junior High School Personal Graduation Plan (PGP) Standards and Guidance
Associated with Intensive Programs of Instruction (IPI)
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Opportunities to Participate in Extracurricular and Nonacademic
Activities

A student with disabilities must be provided an equal opportunity to participate in NONACADEMIC AND
EXTRACURRICULAR SERVICES and activities to the fullest extent appropriate to the student’s individual
needs. These activities may include, but are not limited to, the following;:

-
\Recreational Activities

~

Special Interest Groups or Clubs - Sponsored by the School

-

Lunch, Recess, Field Trips, and Assemblies

()

N D D N N U N

\Transportation

Although this list is not exhaustive, it provides examples of the services and activities that may give
students with disabilities an equal opportunity for participation in services and activities offered to
students without disabilities. The student’s IEP must include a statement of the special education

and related services, supplementary aids and services, and program modifications or supports for
school personnel that will be provided to enable the student to participate in extracurricular and other
nonacademic activities.

Additional Requirements

Requirements for Transition Services

The requirements for transition services include the student’s plan for the current year of a multi-year
educational program for living, learning, and working after graduation from high school.

Transition services are a coordinated set of activities for the student with a disability that is designed
as a results-oriented process focused on improving academic and functional achievement to facilitate
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movement from school to post-school activities. These services are based on the individual needs of the
student, considering strengths, preferences, and interests. They include instruction, related services,
community experiences, the development of employment and other post-school adult living objectives,
and, if appropriate, acquisition of daily living skills and the provision of a functional vocational evaluation.

Both the Individuals with Disabilities Education Act (IDEA) and the Texas Education Code (TEC) include
provisions relating to transition planning. However, the timelines for beginning transition differ under the
two. Although TRANSITION PLANNING may begin earlier, NO LATER THAN WHEN THE STUDENT REACHES
AGE 14, ARD committees must consider and, if appropriate address the state transition requirements in
the IEP. The ARD committee must annually review these transition components and, if necessary, update
the IEP.

In addition, beginning no later than the first IEP to be in effect when the student reaches age 16, or
younger if the ARD committee deems appropriate, the committee must consider and include in the

IEP the FEDERAL TRANSITION REQUIREMENTS. The ARD committee must update these components
annually. The student must be invited to these ARD meetings. If the student does not attend, the school
must ensure that the student's preferences and interests are considered. To the extent appropriate, with
the consent of the parents or adult student, the school must invite a representative of any participating
agency likely to be responsible for providing or paying for transition services.

The ARD committee must consider, and if appropriate, address the following issues
in the student’s IEP and must annually review these issues:

1. Appropriate student involvement in the student’s transition to life outside the public-school
system. The school will invite the student to attend the ARD committee meeting if the purpose of
the meeting is to discuss transition. This discussion may include student interests, preferences,
needs, and skills for the future and may be identified by age-appropriate transition assessments
and information found in the PLAAFP statement, as it relates to the expectations for the student'’s
future goals.

2. If the student is younger than 18 years of age, appropriate involvement in the student’s
transition planning by the student’s parents and other persons invited by the student’s
parents or the school district in which the student is enrolled. The parent of the student can
be involved in the transition planning by attending the meeting and participating with the student
in making vocational decisions about the future, such as assisting in the selection of appropriate
classes.

3. If the student is at least 18 years of age, involvement in the student’s transition and future
by the student’s parent’s and other persons, if the parent or other person is invited to
participate by the student or the school district in which the student is enrolled or has the
student’s consent to participate pursuant to a SUPPORTED DECISION-MAKING AGREEMENT.
When the student reaches 18 years of age, the parent moves from primary decision-maker to a
support system for the adult student. The student may request parental involvement in making
educational decisions. When the student reaches the age of majority (18), the parent will continue to
receive notice of the ARD committee meetings.

4. Appropriate postsecondary education options, including preparation for postsecondary-level
coursework. Postsecondary education options are the educational opportunities that the student
may choose to pursue after completion of high school.

5. An appropriate functional vocational evaluation. A functional vocational evaluation is a
component of a transition program that is included if, after consideration by the ARD committee,
deemed appropriate. This evaluation process provides information about job or career interests,
aptitudes, and skills.
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6. Appropriate employment goals and objectives are the measurable steps that are reasonably
calculated to enable a student to achieve postsecondary employment. Discussing career
education options may assist the student in identifying a career choice and the essential
skills necessary for employment. This component includes goals that address prerequisite
skills for acquiring a job and maintaining competitive employment (full or part-time, at or above
minimum wage), supported employment, or self-employment built on successful completion of
school-based career exploration and work experiences. TEA has developed a course on Writing

Postsecondary Goals to assist LEAs.

7. If the student is at least 18 years of age, the availability of age-appropriate instructional
environments, including community settings or environments that prepare the student for
postsecondary education or training, competitive integrated employment, or independent
living in coordination with the student’s transition goals and objectives. The student will be
provided the educational options and training necessary to gain knowledge and skills essential for
attaining transition goals. Instructional environments may include vocational adjustment classes,
career and technical education programs based on professional and industry standards, community
service, and volunteer opportunities.

8. Appropriate independent living goals and objectives are steps reasonably calculated to
enable the student to achieve postsecondary independent living skills (where appropriate),
daily living skills, and community living skills. These goals address the expected and desired
independence level after completion of high school and identify the objectives required for mastery
of independent living goals.

9. Appropriate circumstances for facilitating referral of a student or the student’s parents to a
governmental agency for services or public benefits, including a referral to a governmental
agency to place the student on a waiting list for public benefits available to the student such
as for the waiver program established under the SOCIAL SECURITY ACT. The ARD committee
determines if there is a need for additional outside assistance by a governmental agency for
services based on the individual needs of the student. With the written and signed consent of the
parent or adult student, any agency responsible for providing transition services may be invited to
the ARD meeting.

10. The use and availability of appropriate supplementary aids, services, curricula, and other
opportunities to assist the student in developing decision-making skills, as well as supports
and services to foster the student’s independence and self-determination, including a
supported decision-making agreement.

11.Beginning not later than the first IEP to be in effect when the student turns 16, or younger
if determined appropriate by the ARD committee, and updated annually after that, the IEP
must include the following FEDERAL requirements:

Appropriate, measurable postsecondary goals based upon age-appropriate transition assessments
related to training, education, employment, and where appropriate, independent living skills. These
goals outline a career pathway that will help guide the student to a preferred career, additional
training, and education.

Transition services (including courses of study) are needed to assist the student in reaching
their postsecondary goals. Courses of study are a multi-year description of coursework from the
student’s current to anticipated exit year that are designed to help achieve the student’s desired
post-school goals. The courses of study may be a four- to six-year plan, which may need to be
updated as the student progresses.
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Resources:
» Secondary Transition Guidance
» The Texas Legal Framework: Transition Services
» TEA State Graduation Requirements
» TEA Graduation Guidance (Special Education)

= Texas Workforce Commission

=  Texas Health and Human Services

= National Technical Assistance Center on Transition

Transfer of Rights at Age of Majority

The student and the student’s parents must be informed no later than one year before the student
reaches the age of majority (18), of the TRANSER OF RIGHTS UNDER THE IDEA that will take place when
the student turns 18. The ARD committee must include a statement in the IEP that the student has
been informed of the rights that will transfer to the student upon reaching the age of majority. The IEP
must also include a statement that the student has been provided information and resources regarding
guardianship, alternatives to guardianship, including a supported decision-making agreement under
TEXAS ESTATES CODE, CHAPTER 1357, and other supports and services that may enable the student to
live independently. The Transfer of Rights Fact Sheet provides a summary of these rights.

The transfer of rights to the adult student will occur unless the adult student has been determined to be
incompetent under state law and a court of law has appointed an individual as the legal guardian for the
adult student. When the student turns 18 and rights transfer, the school must notify the adult student
and the parent of the transfer of rights.

Resources:

= The Texas Legal Framework: Transition Services — Transfer of Rights At Age of Majority

» Notice of Transfer of Rights Model Form
= Texas Department of State Health Services

= 211 State Services

Requirements for a Student Who Is Blind or Visually Impaired

For a student who is blind or visually impaired (VI), the IEP MUST PROVIDE a
detailed description of the arrangements made to provide the student with
an evaluation of the impact of a student’'s impairment and instruction in an
expanded core curriculum.

Evaluation of the impact of the impairment is a summary of assessments

completed by qualified professionals to determine the educational needs that

result from a visual impairment. The evaluation identifies how the student can be

involved and progress in the general education curriculum and addresses other
\ educational needs that result from the child's disability.

I
The assessments MUST include the following:

= Areport from a licensed ophthalmologist or optometrist that states visual loss in terms of exact
measures of visual field and corrected visual acuity in each eye or an estimate if exact measures
cannot be obtained and state that an estimate was made.
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= Afunctional vision evaluation (FVE) by a certified teacher of students with visual impairments (TVI)
or a certified orientation and mobility specialist (COMS) that includes performance of tasks in a
variety of environments requiring the use of both near and distance vision and recommendations
concerning the need for a clinical low vision evaluation. The report should also include a diagnosis
and prognosis whenever possible and whether the student has: (I) no vision or visual loss after
correction; or (Il) a progressive medical condition that will result in no vision or a visual loss after
correction.

= Alearning media assessment (LMA) by a TVI that includes recommendations concerning which
specific visual, tactual, and/or auditory learning media are appropriate for the student and
whether there is a need for ongoing evaluation in this area, and

* As part of a full individual and initial evaluation, an orientation and mobility (O&M) evaluation
performed by a COMS in a variety of lighting conditions and settings to include home, school,
community, and environments unfamiliar to the student.

Additional assessments may include the following:

= Aclinical low vision evaluation completed by an eye care
professional to prescribe optical devices.

= Additional tools to document performance in areas of the
expanded core curriculum.

Instruction in the expanded core curriculum (ECC), which includes:

= Assistive Technology

= Career Planning

= Compensatory Skills

* Independent Living Skills
= Orientation and Mobility
= Recreation and Leisure

= Self-Determination

= Sensory Efficiency

= Social Interaction Skills

The IEP must also describe the plans and arrangements made for contacts with and continuing services
to the student beyond regular school hours (if needed) to ensure the student learns the skills and
receives instruction in the ECC.

The student’s [IEP MUST INCLUDE INSTRUCTION IN BRAILLE (see (f)) and the use of braille unless the
student's ARD committee determines and documents that braille is not an appropriate literacy medium
for the student. The ARD committee must make its determination based on an evaluation of the student’s
appropriate literacy media and literacy skills and the student's current and future instructional needs.
Each person who assists in the development of the IEP must receive information describing the benefits
of braille instruction.

The student's IEP must address collaboration between school and home settings, including the possible
need for parental training and counseling, as well additional training necessary for school district staff
related to the specialized needs of students with visual impairments.
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NOTE: Each year, the school district must provide the parent of an eligible student with visual
% impairments with the TSBVI information packet in writing PRIOR TO PLACEMENT decisions.

Best practice is to document the discussion in the IEP/service plan (birth -2). Here is the TSBVI

Parent Guide. Please note the TSBVI information packet is not complete, please also share 3.3

Comprehensive Programs from the District Guide.

Resources:
» The Texas Legal Framework: Special Factors - Blind or Visually Impaired
» Students with Visual Impairments: Eligibility for Special Education

= TEA Sensory Impairments
» Texas School for the Blind and Visually Impaired (TSBVI)

=  Texas Workforce Commission

= Texas Health and Human Services

=  Reqguired Annual Dissemination for Students who are DHH, VI, DB

Requirements for a student who is Deaf or Hard of Hearing (DHH)

The EVALUATION DATA reviewed by a MDT in connection with the determination of a student’s eligibility
based on an auditory impairment must include:

= DHH evaluation performed by an otolaryngologist, commonly referred to as an Ear Nose and
Throat doctor (ENT), to determine if there are any physical findings of structural abnormalities
of the ear, nose, or throat. The exam may also be performed by a licensed medical doctor, with
documentation that an otolaryngologist is not reasonably available.

= Audiological evaluation performed by a licensed audiologist to screen the student’s hearing loss in
a variety of listening environments with and without amplification.

Information from the evaluations will provide data on how the student is using their hearing.

The STATEWIDE PLAN ensures that each student will be "assessed thoroughly so as to ascertain the
student's potential for communications through a variety of means, including through oral or aural
means, fingerspelling, or sign language."

A COMMUNICATION ASSESSMENT (number 6) is typically given by the teacher of the deaf in conjunction
with the speech language pathologist to identify language and communication needs.

Select tools that
accurately measure

Administer in
student’s preferred

Assess functional,
developmental, and

academic skills communication mode student’s skills

N
Full Individual Evaluation (FIE)

Data from the FIE, including the otological and audiological evaluation and communication assessment
will assist LEAs in identifying additional factors to consider adding to an IEP to support academic and
functional needs for students who are DHH.
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( Best practices )

To consider language and communication special factors the ARD committee
should ask:

« What is the student's primary language and mode of communication? 000
+  What communicative needs and opportunities does the student have?
+ Can the student comprehend what is said in school?

+ Does the student have the skills and strategies, such as self-advocacy and social skills, necessary to
meet those communicative needs and take advantage of communication opportunities?

+ Can the student fulfill their need to communicate in different settings, including effectively
participating in social situations and learning when in noisy environments?

+ Does the student communicate appropriately and effectively to be a full participant in class,
and if not, why not?

\ +  How would the deficit in communication be described?

In addition to accommodations and/or modifications, the ARD committee shall consider the following:

= Language and communication needs (the student’'s primary language) both receptively and
expressively, while understanding that there may be multiple modes of communication in both
areas. “Students who are deaf or hard of hearing must have an education in which their UNIQUE
COMMUNICATION mode is respected, used, and developed to an appropriate level of proficiency.”

= Direct* communication opportunities with PEERS and other DHH ROLE MODELS (including
academic and functional opportunities at school). Title 2 communication requirements may
impact how some of these services are delivered and are not necessarily an IEP requirement but
an Americans with Disabilities Act (ADA) requirement.

= Supports needed to achieve grade-level instruction and supports needed to continue proficiency
in grade-level academic skills.

* Full range of needs addressed such as: functional skills (self-advocacy) related services, counseling,
Hearing Assistive Technology devices, and access to extra-curricular activities.

*Direct communication occurs person to person and not through an additional source such as an
educational interpreter or captioner.

Once an IEP has been developed, the ARD committee will need to determine the intensity of the service
delivery and the placement or instructional arrangement. A continuum of placement options must be
reviewed with general education as the first placement to be considered. Students can receive services in
several different placements and are not limited to just one type of placement. Any placement decisions
must be based on the student's IEP.

Push-in Pull-out
General services in services from
Education general general

Direct
instruction in

education education UL
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The ARD committee needs to use all of the data discussed: PLAAFPs, special factors, goals, supplementary
aids and services, special education and related services, and the continuum of placement options before
determining whether the student’s IEP can best be implemented on the home campus, Regional Day
School Program for the Deaf (RDSPD), the Texas School for the Deaf (TSD) in Austin, Texas or another
appropriate site.

7 N\ 7 N 7 N 4 N\
District with Alternative
Home Regional Day Texas School Placement
District School for the Deaf (e.g.' hospitaL
residential)

A

Program for
¢ 1P

ooo
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DHH with the TSD information packet in writing PRIOR TO PLACEMENT decisions. Best practice is
to document the discussion in the IEP/service plan (birth -2). Also, the TSD information packet is
not complete and the Frequently Asked Questions would also need to be shared.

% NOTE: Each year, the school district must provide the parent of an eligible student with VI or

Resources:

= Deaf and Hard of Hearing: Eligibility for Special Education

= Deaf and Hard of Hearing: Communication Assessments

= Deaf and Hard of Hearing: Least Restrictive Environment when Determining Placement

» The Legal Framework: Deaf or Hard of Hearing
= Statewide Outreach Center at Texas School for the Deaf (SOC at TSD)

Requirements for a Student Attending the Texas School for the Blind and Visually
Impaired (TSBVI) or the Texas School for the Deaf (TSD)

When the ARD committee determines that the student WILL BE PLACED AT the TSBVI or the TSD, the IEP
must describe:

= The services in the student’s IEP that the TSBVI or the TSD can appropriately provide; and

= The criteria and estimated timelines for the student’s return to the resident school district, as
applicable.

Referral for placement at TSD may occur in various ways. The
student may be placed at TSD by the student’'s ARD committee.

responsible for assuring that FAPE is provided to the student at / f

In this instance, the student’s resident school district is
TSD. In addition to an ARD committee placement at TSD, ﬂ-

AR
adult student with a disability may refer the student for whom E
TSD is an appropriate placement if the referring person

parents of an eligible student with a disability or an eligible
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chooses TSD as the appropriate placement instead of placement in the student's resident school district
or regional program determined by the ARD committee. In this case, TSD is responsible for the provision
of FAPE to the student at TSD.

When a student's ARD committee places the student at the TSBVI or the

TSD, the student's resident school district shall comply with the following
requirements. (1) For each student, the resident school district shall list those
services in the student's individualized education program (IEP) which the
TSBVI or the TSD can appropriately provide. (2) The district may make an
on-site visit to verify that the TSBVI or the TSD can and will offer the services
listed in the individual student's IEP and to ensure that the school offers

an appropriate educational program for the student. (3) For each student,
the resident school district shall include in the student's IEP the criteria and
estimated timelines for returning the student to the resident school district.
The student’s resident school district is required to provide transportation at
the beginning and end of the term and for regularly scheduled school holidays
when students are expected to leave the residential campus. The resident
school district is not responsible for transportation costs for students placed
in a residential setting by their parents.

Jd L

Best Practices

LEAs should communicate regularly with TSD/TSBVI (recommend monthly), consider assigning a staff
member to be the lead when working with TSD/TSBVI for each student, and visit the students placed at
TSD/TSBVI at least monthly to ensure appropriate placement and progress is occurring.

Requirements for Transportation

If the ARD committee determines that a student

will require transportation as a related service in
order to attend and participate in academic services,
extracurricular programs, and related services, the IEP
must describe the way the transportation services will
be provided.

The IDEA defines TRANSPORTATION as follows:

= Travel to and from school and
between schools;

= Travel in and around school buildings; and

= Specialized equipment (such as special or adapted buses, lifts, and ramps), if
required to provide transportation for a child with a disability.

The IDEA requires that school districts take steps to offer nonacademic and extracurricular activities in a
manner that will afford students with disabilities an equal opportunity to participate in those activities. It
expressly includes transportation as a nonacademic and extracurricular service and requires that those
services be offered in the least restrictive environment (LRE).
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Resources:

= The Texas Legal Framework: Supplementary Aids and Services, Special Education, Related Services

=  (OSERS Questions and Answers on Serving Children with Disabilities Eligible for Transportation

» TEA Transportation Funding Guidance

Requirements for Extended School Year (ESY) Services

EXTENDED SCHOOL YEAR (ESY) services are special education and related services

provided beyond the regular school year. If the ARD committee determines that I<iclal
the student needs ESY services, then the IEP must identify which of the goals will BT
be addressed during ESY services. An ARD committee considers ESY services for a
student who has exhibited, or who reasonably may be expected to exhibit, severe
or substantial regression that cannot be recouped within a reasonable period.
Services may be offered during the summer months, before and after regular school
hours, and during school vacations. ESY services must be aligned with the student’s
IEP provided at no cost to the parent and must meet the standards of TEA. ARD
committees should consider and discuss critical areas addressed in the current IEP
to determine whether ESY services are necessary for the student.

Resources:

= TEA's ESY webpage
= The Texas Legal Framework: Extended School Year Services

» TEA Additional Days School Year (ADSY) Frequently Asked Questions

Requirements for a Student with Autism

There are ELEVEN STRATEGIES that the ARD committee must consider for students with autism. The
strategies must be considered, based on peer-reviewed, research-based educational programming
practices to the extent practicable and, when needed, addressed in the IEP. The supplement is revised if
changes are made in any of the eleven areas.

The eleven strategies are:

1. Extended educational programming
. Daily schedules and minimal unstructured time

In-home and community-based training

Positive behavior support strategies

Futures planning

Parent/family training

. Staff-to-student ratio

0 NV A WN

. Communication interventions

9. Social skills support and strategies
10. Professional educator and staff support

11. Teaching strategies
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Consideration of these strategies in no way implies a requirement to implement any particular strategy. It
is the responsibility of the ARD committee to determine on an individualized basis which of the strategies,
if any, are to be included in a student’s IEP. If the ARD committee determines that services are not
needed in one or more of the areas specified, the IEP must include a STATEMENT (see (e)) to that effect
and the basis upon which the determination was made.

Resources:

» The Texas Legal Framework: Special Factors - Autism

» Autism Supplement: Commissioner’s Rule Related to Autism Guidance
= Texas Autism Circuit

» Texas Autism Resource Guide for Effective Teaching (TARGET)

Requirements for a Student in Non-public/Off-Campus Program Placements

When an ARD committee determines that a RESIDENTIAL PLACEMENT or a placement in a nonpublic day
or other off-campus program is necessary to provide a student with a FAPE, the IEP must describe:

= The services which the school district is unable to provide and which the facility will provide;
= The criteria and estimated timelines for the student’s return to the school district; and

* The appropriateness of the facility or program for the student.

NOTE: Reintegration criteria and timelines must be determined at the same time as the ARD
committee determines that an off-campus placement is required.

During the initial placement ARD committee meeting and at each subsequent annual ARD committee
meeting, the ARD committee must verify that:

* The facility meets minimum standards for health and safety
= Residential placement is needed and is documented in the IEP

= The educational program provided at the residential facility is appropriate
and the placement is the least restrictive environment for the student

When making a residential placement for educational purposes, the LEA must
notify the TEA of residential placement within 30 calendar days. The process
for notification is made through the Nonpublic Placement Notification and

Application in Texas Education Agency Login (APEX). TEA will follow its approval

procedures following receipt of the notice.

Resources:

» The Texas Legal Framework: Residential Placements

» TEA Special Education in Nonpublic Schools: Approved Process for Private Facilities that Provide
Special Education Instruction

=  Community Resource Coordination Groups (CRCG) of Texas
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https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=2&ch=89&rl=1055
https://fw.escapps.net/node/3816
http://www.txautism.net/assets/uploads/docs/Commissioners-Rule-Guidance-2.2015.pdf
http://autismcircuit.net/
http://www.txautism.net/target
https://fw.escapps.net/node/3841
https://tealprod.tea.state.tx.us/TSP/TEASecurePortal/Access/LogonServlet
https://fw.escapps.net/node/3841
https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/special-education-in-nonpublic-and-off-campus-programs
https://crcg.hhs.texas.gov/

IEP Development

Requirements for Behavior Improvement Plan or Behavioral Intervention Plan

A behavioral improvement plan or a behavioral intervention plan (BIP) may

be necessary when a student's behavior impedes the student's learning or the
learning of others. If the ARD committee determines that a BIP is required, it
must be INCLUDED as part of the student’s IEP and provided to each teacher who
has responsibility for educating the student. When a student has a BIP, the ARD
committee must review and modify it as necessary to address the behavior. The
ARD committee must review the plan at least annually and more frequently as
needed, or when not found effective. When reviewing the student’s BIP the ARD
committee must address the safety of the student and others, and changes in

CIRCUMSTANCES (see (h)), including but not limited to:
= placement of the student in a different education setting;

* anincrease or persistence in disciplinary actions taken regarding the student for similar types of
behavior;

= a pattern of unexcused absences; or

= an unauthorized unsupervised departure from an educational setting

NOTE: Whenever a disciplinary action results in a CHANGE OF PLACEMENT the LEA must no later
than the 10th school day after the change in placement:

» Seek parental consent to conduct a functional behavioral assessment (FBA) of the student if
an FBA has never been conducted on the student or the student’'s most recent FBA is more
than one year old; and

» Review any previously conducted FBA of the student and any BIP developed for the student
based on that assessment; and as necessary

» Develop a BIP for the student if the student does not have a plan; or
» If the student has a BIP, revise the student’s plan.

Please see TEA's Behavior Supports and Guidance for Students with
Disabilities document for more information about BIPs.

Resources:

» The Texas Legal Framework: Discipline (scroll to Discipline section)

Technical Assistance:

Behavior Supports and Gui

» TEA Discipline and School Removals for Students with Disabil
= TEA House Bill 785 FAQ (FBA and BIP)
= TEA Senate Bill 712 Summary and FAQ (aversive technigues)

= Texas Behavior Support Initiative (TBSI) training course

= U.S. Department of Education: School Climate and Discipline

= OSEP Positive Behavioral Interventions and Supports

= TEA's FBA and BIP Issues and Strategies Course

= U.S. Department of Education guidance concerning students with disabilities and discipline

» Discipline Flowchart for Students Identified with or Suspected to Have a Disability Under IDEA
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https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#29.005
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#29.005
https://fw.escapps.net/node/3847
https://spedsupport.tea.texas.gov/resource-library/technical-assistance-behavior-supports-and-guidance-students-disabilities
https://fw.escapps.net/Display_Portal/frameworks
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/State_Guidance/Discipline_and_School_Removals/
https://tea.texas.gov/sites/default/files/hb_785_faq_11-20-21.pdf
https://tea.texas.gov/sites/default/files/Senate%20Bill%20712.pdf
https://spedsupport.tea.texas.gov/learning-library/texas-behavior-support-initiative
https://www2.ed.gov/policy/gen/guid/school-discipline/index.html
https://www.pbis.org/
https://spedsupport.tea.texas.gov/learning-library/functional-behavior-assessment-fba-and-behavior-intervention-plan-bip-issues-and
https://www.ed.gov/news/press-releases/new-guidance-helps-schools-support-students-disabilities-and-avoid-discriminatory-use-discipline
https://spedsupport.tea.texas.gov/resource-library/discipline-flowchart-students-identified-or-suspected-have-disability-under-idea

IEP Development

ARD Committee Meeting Documentation

"N

Meeting Participants

The IEP must include the name, position/title, and signature of each member PARTICIPATING
in the meeting.

Indication of Agreement or Disagreement

The IEP must indicate whether the student’s parents, the adult student, if applicable, and the
district representative/administrator AGREED or DISAGREED with the decisions of the ARD
committee.

Statement of Disagreement

If the IEP was not developed by agreement of all ARD committee members, the IEP MUST
INCLUDE a written statement of the basis of the disagreement. Each ARD committee member
who disagrees with the IEP is entitled to include his or her statement of disagreement.

Name: ﬁ Position: n Signature: a Agrea Disagmno

First Last Parent(s)/Adult Student —tanadra—— X
i, |IbR et Vv aos SYCUEE

i General Education Teacher .‘Z':?g : :
First Last I
First Last Special Education Teacher Provider 51

First Last Assessment 3 o bulicte
First Last Speech Language Pathologist anatufi
First Last Student Siohokur
Statement of Disagreement: !'

All participants agreed.

NOTE: TEC §29.0031 specifies that someone with specific knowledge of the reading process,
dyslexia and related disorders, and dyslexia instruction must serve on the ARD committee when
eligibility or continued eligibility for dyslexia will be discussed. This person must sign a document
describing the member's participation in the evaluation of a student described by that subsection
and any resulting individualized education program developed for the student.
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https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#29.005
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https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#29.005
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm#29.0031

IEP Development

What happens when parents do not agree with the IEP?

There are times when parents may not agree with the recommendations made by the other members
of the ARD committee about the student's education. In these situations, parents must be offered an
opportunity to recess and reconvene the ARD committee meeting within 10 school days (unless mutually
agreed otherwise). During the recess the ARD committee members must:

= Consider alternatives,
= Gather additional data,
* Prepare further documentation, and/or

* Obtain additional resource persons who may assist the ARD committee in reaching mutual
agreement.

If a recess is implemented, and if the ARD committee still cannot reach mutual agreement, the LEA must
implement the IEP that it has determined to be appropriate for the child.

Under the law, parents have the right to challenge decisions about their child's eligibility, evaluation,
placement, and the services that the school provides to the child. If parents disagree with the school's
actions, or refusal to act, they have the right to pursue several dispute resolution options. All options can
be reviewed on the TEA Special Education Dispute Resolution Processes webpage including accessing the
Special Education Dispute Resolution Handbook.

Resources:

= CADRE - The Center for Appropriate Dispute Resolution in Special Education

ARD Committee Decisions

The statement of the IEP must accurately document the decisions
of the ARD committee concerning issues discussed at each
meeting. The IEP must accurately document the decisions of

the ARD committee concerning issues discussed at the meeting.
Decisions documented in other sections of the IEP do not have to
be restated in the deliberations section.

A “WRITTEN STATEMENT" must document the decisions of the
ARD committee with respect to issues discussed at each ARD
committee meeting. The written statement must also include: the
date of the meeting; the name, position, and signature of each member participating in the meeting; and
an indication of whether the child’s parents, the adult student, if applicable, and the administrator agreed
or disagreed with the decisions of the ARD committee.”

d L
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https://tea.texas.gov/academics/special-student-populations/special-education/dispute-resolution/special-education-dispute-resolution-processes
https://tea.texas.gov/sites/default/files/se-dispute-resolution-handbook-english.pdf
https://www.cadreworks.org/about-us
https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=T&app=9&p_dir=N&p_rloc=209158&p_tloc=&p_ploc=1&pg=6&p_tac=&ti=19&pt=2&ch=89&rl=1050#89.1055

IEP Development

Copy of the IEP

Schools must PROVIDE PARENTS A COPY of the IEP at

w

Spanish. For languages other than Spanish, the school is

copy or audio recording of the |IEP translated into the
parents' native language.

ritten copy or audio recording of the IEP translated into

% NOTE:
» A written translation means that all of the text is translated in written form.

» An audio recording of an ARD committee meeting where an interpreter provided translation
of the meeting is acceptable as long as all of the content in the IEP is orally translated and
recorded.

IEP Amendment without a Meeting

In making changes to an IEP after the annual ARD committee meeting, the parent and the school MAY_
AGREE not to convene an ARD committee meeting to make changes, and instead may develop a written
document to amend or modify the current IEP. If any changes are made to the IEP in this manner, the
school must ensure that the ARD committee, including the parent, is informed of these changes.

(An IEP may be amended without an ARD meeting when there are proposed changes to: h
* PLAAFP (Present Level of Academic Achievement and Functional
Performance
* Goals and Objectives/Benchmarks
MAY BE + State Assessments
AMENDED
*  Progress Measurement
* Accommodations
N + Transportation )
/- N\
An IEP amendment process may NOT be used for:
NOT + Eligibility determinations
AMENDED ) -« Changes of placement
* Manifestation determination reviews
\ * Annual ARD meeting )
Resources:

= The Texas Legal Framework: Amendment Without a Meeting
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https://sites.ed.gov/idea/regs/b/d/300.324/a/4
https://fw.escapps.net/node/3855?search_term=amendment%20without%20a%20meeting#287850

RESOURCES TES

Texas Education Agency

Categorized Resource List
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ARD Committee & IEP Supports

Accelerated Learning Resources
Child Find and Evaluation Technical Assistance Guide

Documenting Frequency, Duration, and Location of Related Services
ESC 13 Accommodation Central

Extended School Year Services

The Texas Legal Frameworks - ARD Committee Members for Certain Circumstances
Model IEP Form

Notice of Transfer of Rights Model Form

Parent’'s Guide to the Admission, Review, and Dismissal Process

Placement Notification and Application - Nonpublic Day/Residential Schools
The Progress Center IEP Tip Sheet: PLAAFPs
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https://tea.texas.gov/texas-schools/health-safety-discipline/covid/accelerated-learning-resources
https://spedsupport.tea.texas.gov/resource-library/technical-assistance-child-find-and-evaluation
https://tea.texas.gov/sites/default/files/documenting-frequency-location-duration-related-services.pdf
http://acentral.education/
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/Extended_School_Year_Services_for_Students_with_Disabilities/
https://fw.escapps.net/node/3807
https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/iep-model-form
https://tea.texas.gov/sites/default/files/Model%20Form%20Notice%20of%20Transfer%20of%20Rights%20and%20Resources_April%202019.pdf
https://www.spedtex.org/resources/parents-guide-ard-process/
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/Nonpublic_Placement_Notification_and_Application
https://promotingprogress.org/resources/iep-tip-sheet-series

RESOURCES TES

Texas Education Agency

Question and Answer Document: Individualized Education Program (IEP) Annual Goals (TEA)
Questions and Answers on |EPS, Evaluations, and Reevaluations (DOE)

Related Services for Students with Disabilities Questions and Answers

Sensory Impairments

Standard-Based IEP Process Training

Specially Designed Instruction

Texas Essential Knowledge and Skills (TEKS)

Transportation Funding

Transportation -OSERS Q and A on Serving Children with Disabilities Eligible for Transportation

U.S. Department of Education: Dear Colleague Letter IEP Alignment with State Standards

Assistive Technology

Assistive Technology Resources
Quality Indicators for Assistive Technology

Considering Assistive Tech in Individualized Ed Program (edl.io)

TEA Assistive Technology Webpage

Autism

Autism Training and Resources on TSS
Autism Supplement: Commissioner’s Rule Related to Autism Guidance
Texas Autism Circuit

Texas Autism Resource Guide for Effective Teaching (TARGET)

Behavior

Behavior Supports and Guidance for Students with Disabilities Technical Assistance Guide
Texas Behavior Support Initiative (TBSI) Modules

FBA and BIP Issues and Strategies Course

OSEP Positive Behavioral Interventions and Supports

OSEP Positive, Proactive Approaches to Supporting Children with Disabilities: A Guide for Stakeholders
(July 19, 2022)

TEA Discipline and School Removals

U.S. Department of Education: School Climate and Discipline
Discipline Flowchart for Students Identified with or Suspected to Have a Disability Under IDEA
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https://spedsupport.tea.texas.gov/resource-library/qa-iep-measurable-annual-goals
https://tea.texas.gov/sites/default/files/related-services-for-students-with-disabilities-qustions-answers.pdf
https://tea.texas.gov/sites/default/files/related-services-for-students-with-disabilities-qustions-answers.pdf
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/Sensory_Impairments/Sensory_Impairments/
https://spedsupport.tea.texas.gov/learning-library/standards-based-individualized-education-program-iep-process-training
https://4.files.edl.io/da7b/08/15/22/191537-105afc12-f908-4ac9-ad2b-2c0d6f2060c1.pdf
https://tea.texas.gov/academics/curriculum-standards/teks/texas-essential-knowledge-and-skills
https://tea.texas.gov/finance-and-grants/state-funding/state-funding-reports-and-data/school-transportation-funding
https://sites.ed.gov/idea/files/OMB_08-0101_Transportation-11-4-09_FINAL.pdf
https://sites.ed.gov/idea/idea-files/osep-dear-colleague-letter-on-free-and-appropriate-public-education-fape/
https://spedsupport.tea.texas.gov/topics/assistive-technology
https://qiat.org/
https://4.files.edl.io/7b7a/03/25/22/212748-783657c9-528b-44ca-9f02-f1385daf48f5.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/sensory-impairments/assistive-technology
https://spedsupport.tea.texas.gov/topics/autism
http://www.txautism.net/assets/uploads/docs/Commissioners-Rule-Guidance-2.2015.pdf
http://autismcircuit.net/
http://www.txautism.net/target
https://tea.texas.gov/academics/special-student-populations/special-education/behavior-guide-2022.pdf
https://spedsupport.tea.texas.gov/learning-library/texas-behavior-support-initiative
https://spedsupport.tea.texas.gov/learning-library/functional-behavior-assessment-fba-and-behavior-intervention-plan-bip-issues-and
https://www.pbis.org/
https://sites.ed.gov/idea/idea-files/guide-positive-proactive-approaches-to-supporting-children-with-disabilities/
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/State_Guidance/Discipline_and_School_Removals/
https://www2.ed.gov/policy/gen/guid/school-discipline/index.html
https://spedsupport.tea.texas.gov/resource-library/discipline-flowchart-students-identified-or-suspected-have-disability-under-idea

RESOURCES TES

Texas Education Agency

Child Find, Evaluation, and ARD Supports

Child Find: IEP Requirements
Technical Assistance: Child Find and Evaluation Guide

Dispute Resolution

CADRE - The Center for Appropriate Dispute Resolution in Special Education
Special Education Dispute Resolution Handbook

Special Education Dispute Resolution Processes

Deaf or Hard of Hearing

Deaf or Hard of Hearing: Communication Assessments

Deaf or Hard of Hearing: Eligibility for Special Education
Deaf or Hard of Hearing: Least Restrictive Environment when Determining Placement

Statewide Outreach Center at Texas School for the Deaf (SOC at TSD)
Texas School for the Deaf (TSD)

Title 2 communication requirements

Dyslexia
Dyslexia and Related Disorders (TEA webpage)

Early Childhood Education
Dear Colleague Letter on Preschool Inclusion

Frequently Asked Questions - Early Childhood Education

Policy Statement on Inclusion of Children with Disabilities in Early Childhood Programs
Texas Health and Human Services Commission - ECI

Texas Pre-K Guidelines
Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines
Joint Policy Statement on Preschool Inclusion

Emergent Bilingual

Bilingual and English as a Second Language Education Programs

Frequently Asked Questions - LPAC and Emergent Bilingual Students (texas.gov)
TEA Guidance Related to ARD Committee and LPAC Collaboration

TEA LPAC Decision-Making Process for the Texas Assessment Program

Individualized Education Program (IEP) Development Page | 55


https://childfindtx.tea.texas.gov/IEP.html
https://spedsupport.tea.texas.gov/resource-library/technical-assistance-child-find-and-evaluation
https://www.cadreworks.org/about-us
https://tea.texas.gov/sites/default/files/se-dispute-resolution-handbook-english.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/dispute-resolution/special-education-dispute-resolution-processes
http://spedsupport.tea.texas.gov/resource-library/communication-assessment-deaf-and-hard-hearing-students
http://spedsupport.tea.texas.gov/resource-library/eligibility-special-education-deaf-and-hard-hearing-students
http://spedsupport.tea.texas.gov/resource-library/considering-least-restrictive-environment-when-determining-placement-deaf-and-hard
https://www.texasdeafed.org/
https://www.tsd.state.tx.us/index.jsp
https://www.ada.gov/effective-comm.htm
https://tea.texas.gov/academics/special-student-populations/dyslexia-and-related-disorders
https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre-dcl-1-10-17.pdf
https://tea.texas.gov/academics/early-childhood-education/early-childhood-education-faqs
https://www2.ed.gov/policy/speced/guid/earlylearning/joint-statement-full-text.pdf
https://www.hhs.texas.gov/services/disability/early-childhood-intervention-services
https://tea.texas.gov/academics/early-childhood-education/texas-prekindergarten-guidelines
https://tea.texas.gov/academics/early-childhood-education/texas-prekindergarten-guidelines
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fsites.ed.gov%2Fidea%2Fidea-files%2Fpolicy-statement-inclusion-of-children-with-disabilities-in-early-childhood-programs%2F&data=04%7C01%7CJerry.Klekotta%40tea.texas.gov%7Cebde607e405941b6d52108da1d4d8703%7C65d6b3c3723648189613248dbd713a6f%7C0%7C0%7C637854516059301451%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=zUTItN%2BG1nIpwSAe7M2vNkdsY2R0GCVe0q%2BIYXZEPXg%3D&reserved=0
https://tea.texas.gov/sites/default/files/faq-lpac-and-emergent-bilingual-students.pdf
https://tea.texas.gov/sites/default/files/faq-lpac-and-emergent-bilingual-students.pdf
https://tea.texas.gov/index2.aspx?id=2147496923
https://tea.texas.gov/student.assessment/ell/lpac/

RESOURCES TES

Texas Education Agency

Federal and State Rules, Regulations, and Guidance
Code of Federal Regulations (Title 34 Education)

Individuals with Disabilities Education Act

Student Attendance Accounting Handbook
Texas Administrative Code (Commissioner’s Rules)

Texas Education Code
The Texas Legal Framework

Graduation

TEA Graduation Guidance Special Education
TEA State Graduation Requirements

Iris Center

IRIS Center: Assistive Technology Module

[RIS Center: Challenging, Ambitious, Measurable Annual Goals
IRIS Center: High-Quality PLAFFP Statements

[RIS Center: Monitoring and Reporting Student Progress
IRIS Center: Overview of High-Quality IEPS

IEP Resources for Students with Complex Access Needs

PLAAFP Excerpt Document For a Student with Complex Access Needs - Jeff's PLAAFP
A Step Toward IEP Quality and Rigor for Students with Complex Access Needs

Texas Statewide Assessment
STAAR Accommodations
STAAR Alternate 2 Resources

STAAR Alternate 2 Participation Requirements
Frequently Asked Questions STAAR Alternate 2 Participation Requirements

Student Assessment Division

Texas Assessment Program Frequently Asked Questions
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https://www.ecfr.gov/current/title-34/subtitle-B/chapter-III
https://sites.ed.gov/idea/
https://tea.texas.gov/finance-and-grants/financial-compliance/student-attendance-accounting-handbook
https://www.sos.texas.gov/tac/index.shtml
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.29.htm
https://framework.esc18.net/display/Webforms/ESC18-FW-LandingPage.aspx
https://tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/State_Guidance/Graduation_Guidance/
https://tea.texas.gov/graduation.aspx
https://iris.peabody.vanderbilt.edu/module/at/
https://iris.peabody.vanderbilt.edu/module/iep01/
https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q3/p06/
https://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_info_briefs/Monitoring_Student_Progress_Toward_Meeting_IEP_Goals.pdf
https://iris.peabody.vanderbilt.edu/module/iep01/cresource/q1/p01/
https://spedsupport.tea.texas.gov/resource-library/plaafp-excerpt-document-student-complex-access-needs
https://spedsupport.tea.texas.gov/learning-library/step-toward-iep-quality-and-rigor-students-complex-access-needs
https://tea.texas.gov/student-assessment/testing/student-assessment-overview/accommodation-resources
https://tea.texas.gov/student-assessment/testing/staar-alternate/staar-alternate-2-resources
https://tea.texas.gov/student-assessment/testing/staar-alternate-2-participation-requirements0.pdf
https://tea.texas.gov/student-assessment/testing/student-assessment-overview/2023-2024-staar-alternate-2-faq.pdf
https://tea.texas.gov/student.assessment/
https://tea.texas.gov/sites/default/files/Texas%20Assessment%20Program%20FAQs%2004.04.18.pdf

RESOURCES TES

Texas Education Agency

Transition

Career and Technical Education

Estates Code - Supported Decision Making for Students with Disabilities
National Technical Assistance Center on Transition

Secondary Transition Guidance

Social Security Act

Texas Department of State Health Services

TEA Guidance for Inviting Agency Representatives to ARD committee Meeting
Texas Transition

Texas Workforce Commission
Texas Workforce Commission - Vocational Rehabilitation

U.S. Department of Education: A Transition Guide to Postsecondary Education and Employment for
Students and Youth with Disabilities

Writing Appropriate Measurable Postsecondary Goals Course

Visual Impairments

The Expanded Core Curriculum for Blind and Visually Impaired Children and Youths
Students with Visual Impairments: Eligibility for Special Education
Texas School for the Blind and Visually Impaired (TSBVI)

Other Resources

211 State Services

Community Resource Coordination Groups (CRCG) of Texas

Texas Health and Human Services
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https://tea.texas.gov/academics/college-career-and-military-prep/career-and-technical-education
https://statutes.capitol.texas.gov/Docs/ES/htm/ES.1357.htm
https://transitionta.org/
https://tea.texas.gov/interiorpage.aspx?id=2147496883
https://www.ssa.gov/OP_Home/ssact/title19/1915.htm
https://www.dshs.state.tx.us/
http://www.tea.texas.gov/Academics/Special_Student_Populations/Special_Education_SPED/Programs_and_Services/State_Guidance/Guidance_for_Inviting_Agency_Representatives_to_Admission%2C_Review%2C_and_Dismissal_Committee_Meeting
https://spedsupport.tea.texas.gov/topics/transition
https://twc.texas.gov/
https://www.twc.texas.gov/programs/vocational-rehabilitation-program-overview
https://sites.ed.gov/idea/files/postsecondary-transition-guide-august-2020.pdf
https://spedsupport.tea.texas.gov/learning-library/writing-appropriate-measurable-postsecondary-goals
https://www.tsbvi.edu/math/3973-ecc-flyer
https://spedsupport.tea.texas.gov/resource-library/students-visual-impairments-eligibility-special-education
https://www.tsbvi.edu/
https://www.211texas.org/
https://crcg.hhs.texas.gov/
https://www.hhs.texas.gov/

TECHNICAL ASSISTANCE RESOURCES TEA‘

Texas Education Agency

Click on the title of each to visit the websites or scan the QR codes below.

Texas Special Education Educator Resources:

Texas

SPED
Support

spedsupport.tea.texas.gov

)/

Department of Special Education:

ﬁ% M Sped@tea.texas.gov

M
1 TEA Special Education D
Website @ 512-463-9414
Additional Special Education Special Education Resources for
Resources: Parents and Families:
. Partners
TEA Special

Thﬁr:ﬁ:(:\,sv;ffal Educatign Fl’age SPEDTex Resource
Network
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http://spedsupport.tea.texas.gov/
mailto:sped%40tea.texas.gov?subject=
https://framework.esc18.net/display/Webforms/ESC18-FW-LandingPage.aspx
https://tea.texas.gov/academics/special-student-populations/special-education
https://www.spedtex.org/
https://prntexas.org/
https://tea.texas.gov/academics/special-student-populations/special-education
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